Preparation Guide �Session Four: �Stage-Appropriate Word Study

Focus of Session Four

The focus of this session is on planning appropriate word study instruction for a group of students based on the assessment data collected, analyzed, and evaluated in Session 3.

Equipment Needed

Overhead projector and screen

Flip chart stand and paper

Overheads

4.1  The Schedule

4.2  Group Sharing & Reflection

A.	Purpose of Session 4

B.	Part of Jessica’s Class Profile

4.5  Determining Jessica’s Needs

4.6  A Frame for Planning Instruction

4.7  Planning Appropriate Instruction

4.8  Making Connections

4.9  Personal Reflection Prompt

4.10 Final Quote

�Time Allocated	120 min.



Orientation to the Session

Group Sharing and Reflection

Setting Session Purpose�5 min.

20 min.

5 min.��Input: Modeling the Planning Process

 �30 min.��Workshop: Planning Stage-Appropriate Instruction�30 min.��Making Connections

Between Session Activity 

Personal Reflection

Final Remarks�10 min.

5 min.

10 min.

5 min.��Read the Textbook

Read and familiarize yourself with Chapters 5-8 of Words Their Way. You will need to develop a good working knowledge of what constitutes “stage-appropriate” Word Study instruction.

Make sure you are thoroughly familiar with “Word Study for Transitional Learners in the Within Word Pattern Stage”, pp. 245-254 in the textbook. in This section of text details the stage at which Jessica, our case study student, is presently operating.

To Orient Participants

Be prepared to recap previous sessions and explain that this session will focus on planning appropriate word study instruction for Jessica’s group and other groups of students who are currently at different stages of development.

For Group Sharing & Reflection

You should have examples of your own experiences using the “Spelling-by-Stage Assessment” to use as part of group reflection time.

When Setting Session Purpose 

Be prepared to link this session to the previous ones. 

Input: Modeling the Planning Process

This process falls into three parts:

Grouping from Class Profile

Analyzing Competencies & Needs

Planning Instruction from Identified Needs

1.  Grouping from a Class Profile

Acknowledge that it would neither be possible nor desirable to do all the activities suggested for Jessica unless there were others in her class that had similar needs. Explain that grouping based on one assessment (such as Jessica’s group) need to be kept flexible.



Be aware that the OHT for this section is only the shaded part of the complete class profile. It would be impossible to read the profile on a transparency because the print is too small.



Explain that the square brackets [   ] , indicate that the score falls below the grade level exit standards

2. Analyzing Jessica’s Competencies & Needs

A copy of this analysis is provided for your information.



Note that Jessica’s current learning needs emerge from the “uses-but-confuses” column.

3.  Planning Instruction from Identifies Needs

Be prepared to expalin the links between Jessica’s identified needs and the instruction suggested for her group.

Become thoroughly familiar with the following model so that you can link it to Jessica’s identified needs.

Remind participants also of the need to contextualize and connect word study instruction with reading and writing of whole texts (whole-part-whole).

�A Class Profile





NAME�

SPELLING STAGE

�

READING 

LEVEL

�

PHONEMIC AWARENESS

�

WRITING VOCABULARY

���

Within Word Pattern�

Developing�

x/63�

# of words��Rachael�9�22 +�63�103��Rory�9�22 +�63�85��Jessica�8-9�20�63�61��Kristina�8-9�20�63�64��Ezra�8-9�20�62�51��Amanpreet�7-8�20�60�52���

Letter Name

�

Fluent����Ray�5�16�61�66��Azusa�6�16�60�58��Nicholas�5-6�16�60�61��James�6-7�16�60�65��Vivian�5-6�16�61�66��Katie�5-6�16�60�62��Wei�5�16�59�80��Matthew�5�16�58�63���Early 

Letter Name

�Early (End)����Joe�[3]�[12]�59�60��Jill�[3-4]�[12]�60�86����Early (Beginning)����Allan�[3]�[6]�[47]�[32]��Kyle�[3]�[6]�[46]�[38]��Sewesen�[3]�[5-6]�[46]�[33]��David�[3]�[5-6]�[44]�[29]

��





�Jessica’s Competencies & Needs



What Jessica . . .��. . . does correctly�. . . uses but confuses�. . . is not yet using��Initial & final consonants: �mad, that, off, want�Long vowel markers: beches / beaches�Consonant doubling: �poping, stoped��Consonant blends & digraphs: �play, that, cash����Regular short vowel patterns:�sad, bun, will, sell, on����Preconsonant nasals: �end, grandma, bump, want����Good accuracy on r-controlled single syllable short vowel words: bird����Some infrequently used short vowels: live, city 

& frequently used long vowel words:�feet, three, made, play, boys����All of the above plus:�Long vowel markers:�beches / beaches���Slightly more than half of the long vowel words in single syllable words: �Consonant patterns: �there / their����Inventive substitutions in frequent unstressed syllable patterns: closit / closet, Rusha / Russia���All of the above plus single syllable long vowel words:�rake, grow, float, chase, train�Multi-syllable long vowel words�Low frequency long vowel words: erupe / Europe�Consonant doubling: �poping / popping, ��

cont/�

/cont.



����May know some common suffixes: �inspecshn / inspection�-ed and other common inflections: stats / states, �askd / asked playin / playing�e-drop:���Represents some common Latin suffixes phonetically: inspecshn���





Jessica’s Current Learning Needs



Looking at the “Uses But Confuses” column, the following categories of words seem most frequently misspelled:

-ed and other common inflections (-ing, -s): �e.g. stats / states, askd / asked, playd / played, jumpd / jumped, playin / playing 

Long vowel markers in multi-syllabic words: �e.g. beches / beaches, pichres / pictures

NOTE: Jessica spelled “little” consistently as “littel” in her Sentence Dictation and her Writing Vocabulary Assessment. Since it is a common high-frequency word, it too needs to be learned.

��

�A Model Plan for Instruction 

Stage:  _Within Word Pattern Stage________________

Appropriate Activity for the following students:�      Rachael,  Rory,  Jessica,  Kristine,  Ezra,  Amanpreet	�	

 



Reading Aloud  

Read books aloud to the class that focus on verbs, e.g. “Add It Dip It Fix It” by R.M. Schneider (Houghton Mifflin), and the first ten or eleven pages of Ruth Heller’s “Kites Sail High” (Sandcastle Books) – the rest of the book is too complicated for first-graders. 







Shared or Interactive Writing

Innovate on the two “verb” books that you read aloud and have the children help you to rewrite them so that they tell “what happened yesterday” or “what is happening now,” e.g. Innovations on “Add It Dip It Fix It” would then begin with: “We added it, boxed it, etc..” or “We are adding it, boxing it, etc.”







���

Independent Writing: One-On-One Conference 

Schedule an individual conference with Jessica to discuss her writing, paying particular attention to her spelling of words with long vowels and common inflectional endings (-s, -ed, -ing). 

Revisit Jessica’s writing and assessment samples with her, and point out two or three things she is doing correctly, e.g. spelling several one-syllable long-vowel words correctly: rake, grow, float, chase, train. 

Congratulate her on spelling several two-syllable long-vowel words correctly, e.g. painter and walking, explaining that two-syllable words are harder to spell than one-syllable words.

Tell her that she is on track and that the next spelling challenge for her is “words with endings that change what they mean.” Show her that she spelled “walking” correctly (in her writing sample about what she wants to be when she grows up). Explain that this word has two parts: the main or root word “walk,” plus an ending �“-ing.”  Ask her if she has ever seen other words that are based on “walk” that have different endings, like “walked” or “walks.” Explain how the ending changes the meaning.

Turn to Jessica’s Writing Vocabulary Assessment and show how she was trying to write “playing” when she wrote “playin” and “played” when she wrote “playd.” Explain that these endings work the same way as “walk,” “walking” and “walks.” Suggest that she look out for words with these endings when she reads. 



Writing Mini-Lesson

Focus on Word Ending “-ed”

Bring together a group of children at a similar stage of orthographic development as Jessica and help them to realize that most past tense endings are spelled “-ed.”

Point out the function of “action words” (i.e. past tense verbs) usually end in “-ed.”

Do a small-group interactive writing exercise which records something the group experienced in the past, e.g. a description of a field trip. The more this relates to your total curriculum, the better.							cont. /

���



Writing Mini-Lesson    /cont.



Ask students to identify “doing-words” (verbs) that tell what people did. Ask what most of these “doing words” (verbs) have in common. Suggest that if students can find these kinds of words in this passage , they can probably find the same kinds of words in their own writing and check to see if they have used the “-ed” ending.

Help students to find the past tense verbs they misspelled in their own writing and suggest that they correct their own spelling.





Word Study Activities



Organize for Jessica to play “The Train Station Game” (Activity 7-7, page 259 of the course textbook) or “The Race Track Game” (Activity 7-6, page 262) which help students acquire automatically with common long vowel patterns. 

Consider having Jessica join a more advanced group that does “Spelling ‘ed’ and ‘t’ endings” (Activity 8-8, page 314). This may be a stretch, but she may be able to cope with it.

Guided Reading Lesson

During Jessica’s small group guided reading lessons, explain to the students how authors let readers know whether this story or event takes place in the present, past or future. This will mean focusing on verbs and their inflectional endings.



Independent Reading

Ensure that Jessica continues to read books at her independent level for ten to fifteen minutes every day. This ensures exposure to conventional spellings of the kinds of words she is using but confusing in her writing.

Add easier titles to her collection of books that can be read independently and have repeated examples of verbs with the inflectional endings -s, -ed, -ing. Most stories are written in the past tense, so they will contain lots of -ed words. Also include books written in the present tense, e.g., “Fishing Off the Wharf” or “The Big Surprise” (Learning Media Literacy) for immersion in -s and -ing verbs.

��

Workshop: Planning Appropriate Instruction

In this workshop, participants are asked to draw from the textbook and their own teaching experience to choose stage-appropriate Word Study activities for groups of students at specific developmental stages. 

Participants can use the groups suggested or groups from their own classroom.

The same “Frame for Planning Instruction” that was used in the model is provided for participants to record their own plans.

Be prepared to share your own experiences in learning to match word study or mini-lesson activities to meet students’ needs.



Making Connections

Emphasize once again the need for contextualizing and connecting word study activities within the context of reading and writing of complete texts.

Emphasize the need to continue matching specific stage-appropriate activities to specific students and groups of students. 

In this last session, participants are invited to create a visual representation of how they connect many of the parts explored in this course.

Between Session Activity

The between session activity for this last session is to develop an Action Plan. Participants may choose to develop individual, team, and/or staff plans. 

Stress the need to:

set realistic goals

establish time-lines for meeting goals

consider if additional resources are needed

seek administrative support

follow through . . . one step at a time.

Personal Reflection

This last session suggests they just focus on two or three key points to take away from the course.

Final Remarks



Because this is the last session five minutes is allocated to pulling the threads together to bring closure. Be prepared to briefly recap the entire course before reading the final quote provided by Bear et al.










